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Abstract
The current study investigated the status of the use of thematic picture projective
techniques (TPP's) and other social-emotional-behavioral assessment techniques
among practicing school psychologists. A total of 1 ,400 surveys were mailed to
practicing school psychologists across the country. The return rate was 30%. This
study looked at four factors: training in the use of TPP's, attitudes regarding TPP's,
current practices in the use of TPP's, and current practices in social-emotional
assessment. Results indicate that TPP's are used only rarely in assessment of
social-
emotional-behavioral concerns even though they are perceived by most school
psychologists as somewhat to very valuable. It appears that TPP's may be more
useful to school psychologists in counseling situations than in assessment.
Although the role and function of the school psychologist has changed
considerably over the years, psychological assessment remains a significant function.
Within the context of psychological assessment, the assessment of children and
adolescents presenting social-emotional-behavioral concerns, often referred to as
personality assessment, continues to be an important, yet controversial, function of the
school psychologist.
With respect to personality assessment, some studies indicate that projective
techniques have become increasingly valuable as assessment tools (Goh, Teslow, &
Fuller, 1981; Lubin, Wallis, & Paine, 1971; Piotrowski & Keller, 1993; Prout, 1983;
Wade, Bake, Morton, & Baker, 1978), while other studies have attributed a decline in
the use of projective techniques to the more varied roles for psychologists, the
questionable reliability and validity of these measures, new and more objective
approaches for assessing human behavior, de-emphasis in graduate training on
psychodiagnostics, time and expense involved in utilizing projectives, and public
concern about the abuses of these measures (Bersoff, 1973; Cleveland, 1976; Korchin
& Schuldberg, 1981; Munter, 1975; Sundberg, 1977). Taken together, past studies
concerning the use of projective techniques suggest long standing ambivalence about
their popularity and utility.
Knoff (1983) claims that the use of projective/personality assessment may be
one of school psychology's best kept secrets due to the relative scarcity of literature
about them in major periodicals or texts. In general, studies investigating the use of
psychological assessment techniques have focused predominantly on test usage by
psychologists in clinical, agency, and institutional settings and included both
personality and intellectual measures (Brown & McGuire, 1976; Lubin et al.,1971;
Piotrowski & Keller, 1978, 1983, 1984, 1984b, 1984c, 1989; Piotrowski & Lubin, 1990;
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Piotrowski, 1985; Wade & Baker, 1977; Watkins & Campbell, 1989b; Watkins,
Campbell, & McGregor, 1988).
Watkins'
(1991) review of surveys regarding
psychologists'
assessment practices found that the most frequently used projective
techniques were: the Rorschach, Thematic Apperception Test (TAT), Bender-Gestalt,
Sentence Completion Blanks, Draw-A-Person (D-A-P), and House-Tree-Person
(H-T-
P). His review indicated that for the past 30 years these techniques have consistently
been among the most highly ranked by psychologists. Watkins also found that the
Children's Apperception Test (CAT) was often mentioned across surveys. It should be
noted that the studies that were reviewed surveyed primarily those in clinical settings
and few, if any, school psychologists were included.
Only three studies have focused on psychological assessment practices among
school psychologists. Goh, Teslow, & Fuller (1 981 ) reported that the most commonly
used projective personality measures in this group were (in order): Bender-Gestalt,
sentence completion techniques, H-T-P, TAT, CAT, D-A-P, and the Rorschach.
Johnson and Cini (1982) surveyed members of the Illinois School Psychologist
Association and found that the most used projective measures were the H-T-P,
Incomplete Sentence Blank, TAT, Bender-Gestalt, Kinetic Family Drawing (K-F-D), and
the D-A-P. Prout (1 983) investigated patterns of personality assessment practices and
training by surveying samples of school psychologists and trainers. This study
reported that the most used projective personality techniques by practitioners were (in
order): Human Figure Drawings, Bender Gestalt, Incomplete Sentence Blank, H-T-P,
K-F-D, TAT, CAT, and the Rorschach.
There are several kinds of projective techniques that may be used in assessing
social-emotional-behavioral concerns (personality assessment). One kind of
projective technique that is utilized in personality assessment is the thematic picture
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projective technique. The thematic picture projective technique (TPP) involves asking
an individual to impose meaning on picture cards depicting ambiguous or
unstructured stimuli, with the assumption that, in doing so, they will
"project"
their inner
needs, desires, and/or conflicts.
Past research has indicated that the Thematic Apperception Test (TAT) has
been, without doubt, the most popular TPP in use over the years (Watkins, 1991). In
fact, it has consistently ranked in the top ten of the most frequently and consistently
used psychological assessment tools in most work settings, not including the school
setting (Watkins, 1991). The Children's Apperception Test (CAT) has also been
mentioned in the literature as a relatively popular TPP in use outside of the schools
(Watkins, 1991).
With respect to the use of thematic picture projective techniques (TPP's) among
school psychologists, Prout's (1983) survey of practitioners found that the TAT and the
CAT were ranked 11th and 12th, respectively, in reported frequency of use among 19
social-emotional assessment techniques. It should be noted that no other TPP's were
included as part of this study. Goh et al. (1 981 ) found that the TAT and CAT were the
4th and 5th most used social-emotional measures among 14 (study did not report any
other TPP's), while Johnson et al. (1982) also found the TAT (but not the CAT) among
the most used measures.
Past research concentrating on the use of TPP's in personality assessment has
been scarce in the literature. What research there has been on TPP's has looked at
either their use in relation to other projective techniques, their use in settings other
than the school, or the use of the TAT specifically. The purpose of this study is to
investigate more closely the current practices in the use of TPP's by practicing school
psychologists. In the past, research has indicated that the TAT and, to a lesser extent,
the CAT have been the most widely used techniques by school psychologists, with no
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other TPP's being mentioned at all. It is hypothesized that, with the increasing
development of new and improved TPP's over the years, the trends and practices in
their use will have changed considerably. It was of interest to update the literature on
TPP's and to determine which of the more recently developed thematics, if any, are
currently being utilized in the schools.
In addition, the relationship between recency of training and use of TPP's was
of interest. Patterns in usage may be indicative of a shift in emphasis by training
programs, and the development of more measures, particularly objective measures,
among which the school psychologist can choose.
The present study was undertaken to investigate the current status of the use of
TPP's among practicing school psychologists. An attempt was made to determine
what TPP's were used most frequently in the schools. It was also of interest to
determine which additional techniques were being used in personality assessment
and the frequency of their use. This study will inform individual school psychologists




The survey entitled, "Thematic Picture Projective Techniques
Survey"
was
mailed to 1 ,350 practicing school psychologists who were randomly selected
members of the National Association of School Psychologists (NASP). This survey
also was distributed to 50 school psychologists practicing in Rochester, New York and
the surrounding area. These practitioners were not necessarily members of NASP.
The present survey looked into the practices of practicing school psychologists; no
other professionals or trainers were represented.
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Of 1 ,400 surveys distributed, a total of 422 usable surveys were returned for a
return rate of 30%. Of note is that past survey research looking at personality
assessment approaches have utilized samples of 1 13 to 274 respondents.
Subjects
The 422 respondents to the current survey were similar on most variables to
other recent demographic descriptions of school psychologists (Fagan et al., 1989)
and thus the sample appears to be representative. The sample was 64% female
suggesting that the trend toward a higher percent of women in the profession
continues. Connolly and Reschly (1990) reported that 65% of doctoral level graduates
and 73% of specialist level graduates of school psychology training programs were
women. The mean age of the sample was 46 years which is similar to the mean age
of 41 reported by Reschly and Wilson (1 992). The current sample was 96% white;
Fagan and Wise (1989) reported that 93% of school psychologists were white. In the
current sample, 99% of respondents were employed in public school settings
suggesting that public schools continue to be the dominant place of employment.
Reschly and Wilson (1992) reported that 86% of school psychologists were employed
in public schools. In the current sample, 84% of the respondents indicated that they
worked in elementary schools. Reynolds et al. (1984) stated that school psychologists
work predominantly with elementary-aged children while Tomlinson (1974) reported
that 75% of school
psychologists'
clients were elementary-aged children.
Table 1 displays the demographic and background information of the
respondents in detail.
Insert Table 1 Here
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Instrument
The final survey entitled "Thematic Picture Projective Techniques
Survey"
was
selected from a list of possible questions generated after review of the relevant
literature and consultation with practicing school psychologists. A small pilot study of
the survey was conducted locally and the survey was revised before it was approved
for the study.
The survey consisted of 25 questions. The first 1 1 questions, in short answer
and multiple choice format, asked respondents to provide demographic information
such as age, sex, racial/ethnic background, educational level, and number of years of
experience as a school psychologist. Respondents also reported on membership in
professional organizations, the decade in which their training was completed, the state
in which their training was completed, the state where they are currently practicing, the
age of students served, and the setting of employment.
A second subset of three questions pertained to respondents training in the use
of TPP's. Using a multiple choice format, subjects were asked to indicate whether or
not they were trained in the use of TPP's, and asked to judge the extent of their
training. Respondents were also asked to list what TPP's, if any, were emphasized in
their training program.
A third subset of two questions probed respondents attitudes toward the use of
TPP's. Respondents were asked to indicate how valuable they felt TPP's were in
social-emotional-behavioral assessment. Those respondents who do not use TPP's
were asked to indicate why they choose not to use them. A list of possible reasons
was provided or respondents could write in their reason in a space provided.
The fourth group of three questions dealt with the respondent's current practices
in the use of TPP's. Using a multiple choice format, respondents were asked to
indicate in what percent of cases involving social-emotional-behavioral concerns they
utilize TPP's, and what method they used to score them. Respondents also were
asked to indicate how often they used each of a list of eleven TPP's and to list any
other TPP's they used that were not listed.
The final subset of four questions required multiple choice or short answer
responses to questions pertaining to the subject's general practices in
social-
emotional-behavioral assessment. Respondents indicated how often they used
various projective techniques, as well as other general social-emotional assessment
techniques. Respondents also indicated how many different projective and objective
measures they typically used in social-emotional assessment.
Finally, at the end of the survey a comment section asked respondents to
provide any further information or clarification regarding the use of TPP's in assessing
social-emotional-behavioral concerns. A copy of the survey appears in the Appendix.
Results
Training In The Use Of TPP's
In the current sample, over 90% of the respondents were trained in the use of
TPP's during their preservice education, and of those reportedly trained in their use,
60% indicated that they received clinical training.
The two TPP's reported to be most emphasized in training were the TAT (94%)
and the CAT (68%). No other TPP had been emphasized in training of more than 9%
of the respondents. This finding is consistent with past research indicating that the
TAT and CAT were the most utilized TPP's among all clinicians (Watkins, 1991; Prout,
1983; Johnson et al., 1982; Goh etal., 1981).
Characteristics of preservice training in the use of TPP's reported by
respondents are presented in detail in Table 2.
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Insert Table 2 Here
Attitudes Regarding TPP's
Respondents were asked how valuable they felt TPP's were in
social-
emotional-behavioral assessment. In terms of perceived value of TPP's, 59% of those
surveyed felt that TPP's were somewhat valuable, while 29% felt that they were very
valuable.
Of those school psychologists that were surveyed, a total of 67 (16%) indicated
that they never used TPP's. Provided with a list of reasons for not using TPP's,
respondents reported their reasons as follows (in order): 1 . Prefer more objective
measures (57%); 2. They are too psychodynamic (48%); 3. They require more training
than respondents believe they have (45%); 3. They have inadequate reliability and
validity (45%); 5. They take too long to administer (39%); 6. They have questionable
scoring techniques (15%). Other reasons reported by respondents included (in order):
1 . They are more useful in a clinical setting; 2. They are not permitted to use them
based on state or school guidelines; 2. They won't hold up in due process hearings; 4.
Poor student responsiveness; 5. They prefer other projectives.
Respondents attitudes toward the use of TPP's are presented in more detail in
Table 3.
Insert Table 3 Here
Current Practices In The Use Of TPP's
When referrals involve social-emotional-behavioral concerns, 55% of the
respondents reported that they used TPP's in 0-20% of cases, while 21% of the
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respondents reported using them in 81-100% of cases involving
social-emotional-
behavioral concerns.
Of school psychologists who reported they used TPP's, 58% of respondents
indicated that they utilize qualitative and clinical judgment only when scoring them.
Another 31% reported that they utilized quantitative and standardize methods
sometimes, while 1 1 % reported that they only used quantitative and standardized
methods.
Current practices with respect to how often practitioner's reported using TPP's
in social-emotional assessment and the method of scoring used are detailed in Table
4.
Insert Table 4 Here
Survey respondents also rated their frequency of use of 1 1 TPP measures. A
five point Likert scale response format used values of 1 = "never", 2 = "rarely", 3 =
"sometimes", 4 = "frequently", and 5 =
"always."
A mean ranking of responses
indicated that the TAT, CAT and RAT are the three most frequently used measures with
means of 2.36, 1 .86, and 1 .76 respectively. However, these means indicate that these
measures are rarely used in assessment of social-emotional-behavioral concerns.
The means of the other eight TPP's ranged from 1 .02 to 1 .44. An
"other"
section was
also left for respondents to write in and rate TPP's they knew of that were not included
in the survey list. A total of 24 respondents mentioned the Tasks of Emotional
Development (TED), which received a mean of 3.0 indicating that it is sometimes used
in assessment practices by these respondents. Of note is that all of the respondents
that indicated the TED were practicing in the state of Massachusetts.
Current practices with respect to practitioner's frequency of use of individual
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TPP's are presented in detail in Table 5.
Insert Table 5 Here
Current Practices In Social-Emotional Assessment
In an attempt to find out which projective techniques, aside from and including
TPP's, were used most frequently in social-emotional-behavioral assessment,
respondents were asked to rate various projective techniques based on a 5 Point
Likert scale (1 = never to 5 = always). Responses indicate that drawing and sentence
completion techniques are most frequently used with means of 3.71 and 3.46




in assessment practices. Thematic picture projectives received a mean







Mean rankings of 5 techniques that could be used in social-emotional-
behavioral assessment indicated that behavioral observations, clinical interviews, and
rating scales/checklists are most frequently used in assessment with means of 4.42,
4.39, and 4.00 respectively based on a five point Likert scale (1 = never to 5 = always).
Projective techniques and objective techniques (such as the Minnesota Multiphasic
Personality Inventory and Personality Inventory for Children) obtained means of 3.44
and 2.17 respectively.
In terms of how many projective and objective measures are used in cases
involving social-emotional-behavioral concerns, respondents reported that they
typically use appoximately three projective measures and two objective measures.
General practices in social-emotional-behavioral assessment are detailed in
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Table 6.
Insert Table 6 Here
Discussion
Lack of research and literature on the use of TPP's by practicing school
psychologists led the current researchers to investigate more closely the role that they
play in the assessment of social-emotional-behavioral concerns. The current study
sought to determine school psychologist's attitudes and practices with respect to TPP's
and other social-emotional assessment techniques.
Training In The Use Of TPP's
The current study suggests that most respondents (91%) received training in the
use of TPP's, with 64% receiving clinical training. Such a high percentage of
respondents receiving training in the use of TPP's suggests, on the surface, that they
are useful and popular in assessing social-emotional-behavioral concerns within the
school setting. However, this study also suggests that the use of TPP's is limited within
the schools. This may indicate that training institutions are not aware of the limited role
that TPP's play in personality assessment within school settings. It would be beneficial
to look more closely at any effects that recency in training has upon training in the use
of TPP's. Maybe the most recently trained school psychologists did receive less
training in the use of TPP's, indicating that training institutions have become sensitive
to the changing needs of today's school psychologist. Perhaps so many school
psychologists are trained in their use because training institutions are attempting to
equip their students with diverse skills to meet the many varied concerns addressed by
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school psychologists. Without feedback and input from training institutions themselves
it is difficult to discern why so many school psychologists are trained in the use of
TPP's even when their popularity within the school setting is apparently low (as the
results of the current study suggest and are explored further later in this paper).
The results of the current study are consistent with past research that indicated
that the TAT and the CAT are the most utilized TPP's (Watkin's, 1 991 ; Goh et al., 1 981 ;
Johnson et al., 1982; Prout, 1983). However, a total of 12 different TPP's were
mentioned by respondents, indicating a possible increase in the development and
popularity of other TPP's.
Attitudes Regarding TPP's
Results of the current study with respect to respondent's perceived value of
TPP's suggests that this technique does have it's place in the assessment of social-
emotional-behavioral concerns. TPP's were rated as somewhat to very valuable by
88% of the respondents. Thus, results would be expected to show higher actual rates
of use than the current study found. While school psychologists see some value in
TPP's, they may choose not to use them due to other limitations. Respondent's
comments indicate that the practicality of using TPP's in the school setting is limited by
time constraints and that they are best used in counseling sessions. This, in part, may
account for TPP's limited use in assessment of social-emotional-behavioral concerns.
Current Practices In The Use Of TPP's
While the majority of repondents report a favorable attitude, their actual usage
of TPP's is low. In fact, the majority of respondents (55%) estimate using TPP's in only
0-20% of cases involving social-emotional-behavioral concerns. What is interesting,
however, is that 21% of respondents reported using TPP's in 81 -1 00% of the cases. It
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is quite possible that these respondents are in the group of respondents who indicated
that TPP's were very valuable. The reasons that 55% reported using them on such a
limited basis may be consistent with the limitations and constraints mentioned earlier.
With respect to the frequency of use of individual TPP's, the TAT and the CAT
were the two most frequently used TPP's, which is consistent with past research
(Watkin's, 1991; Goh et al., 1981; Johnson et al., 1982; Prout, 1983). However, while
they are still the two most frequently used TPP's in and out of the school settings, their
mean ratings in this study suggest that they are only rarely used in the assessment of
social-emotional-behavioral concerns. Results also indicate that the TED is a popular
thematic used predominantly by school psychologists practicing in Massachusetts.
Current Practices In Social-Emotional Assessment
Consistent with past research (Watkin's, 1991; Goh et al., 1981; Johnson et al.,
1982; Prout, 1983), drawing and sentence completion techniques continue to be the
most frequently used projectives measures. The ease and quickness with which these
techniques can be administered and interpreted may play a large role in their
continued popularity. The Bender was also reported to be used more frequently than
TPP's, which is also consistent with past research (Watkin's, 1991 ; Goh et al., 1981 ;
Johnson et al., 1982; Prout, 1983). The use of the emotional indicators on the Bender
in social-emotional assessment is of concern because of a dearth of information on the
validity of the emotional indicators (Sattler, 1986).
When conducting social-emotional assessment, behavioral observations and
clinical interviews continue to be the two most popular techniques among school
psychologists (Prout, 1983). However, since Prout's study (1983) it appears that rating
scales/checklists have become more popular than projective techniques in social-
emotional assessment.
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Based on reported frequency of usage and the average number of projective
and objective measures (i.e. MMPI, PIC) that respondents reported using in
social-
emotional assessment, projective techniques continue to be more popular. This may
be due to the difficulty in moving away from techniques that have a long history of use
in school settings and are quick and easy to administer. It should be clarified,
however, that the term "objective
measures"
was used to represent those measures
such as the MMPI and PIC, and not rating scales/checklists or behavioral observations
which also have objective elements to them.
Limitations To The Current Survey
The current survey is based on only 422 responses, representing 2.6% of the
NASP membership by June 1992 (Fagan & Wise, 1992) and 2% of all practicing
school psychologists (Connolly & Reschly, 1990). The response rate may have been
higher had follow-up reminders to complete the survey been sent. However,
comparison to recent demographic descriptions offered by Fagan et al. (1989) and
Reschly et al. (1990 & 1992) suggests that the current sample is fairly representative of
the population of practicing school psychologists.
Another limitation of the study was the overrepresentation of school
psychologists residing in the northeastern part of the country and underrepresentation
of respondents from the western part of the country. In June of 1992, Fagan et al.
(1994) reported 30% of NASP members were from the northeast and 18% from the
west. Based on the same geographic regions, 47% of respondents to the current
study were from the northeast and 3% were from the west. Due to disproportionate
geographic representation (based on NASP membership), it is not possible to test
hypotheses using geographic region as a variable.
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Conclusion
In general, it appears that most respondents feel TPP's are valuable although
they are rarely used in the assessment of social-emotional-behavioral concerns within
school settings. Even the most frequently used TPP's (TAT, CAT) are only rarely used.
Comments from respondents suggest that TPP's may be more useful as counseling
techniques rather than assessment devices. It also appears that behavior rating
scales/checklists have become more popular than projective techniques, while
projective techniques continue to be more popular than objective measures such as
the MMPI and PIC.
Results of this study may be informative to training institutions as they decide
whether or not to train students in the use of TPP's, which TPP's to train students for,
and/or how much time to spend training them. It should be noted, however, that this
study looked into the practices of school psychologists in school settings and that
results of this study may therefore not generalize to practices in clinical or other
settings or for purposes other than assessment (i.e. counseling).
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African American 5 1.2
Asian American 0 0.0
Caucasian 405 96.0
Hispanic 3 0.7












21 and over 96 22.0
Mean Years Experience = 16
Range = 1-47
Membership in Professional Organizations
NASP 400 95.0
State Level Association 338 80.0
APA 74 18.0
Other 113 27.0
Three or more 135 32.0










































Note. Percents for age groups and work settings total more than 100%
because respondentswere asked to indicate all of the age groups and
settings that apphed to them.
"Northeast states include: CT, MA, NH, NJ, NY, PA
Southeast states include: FL, GA, KY, MD, NC, SC, TN, VA
North central states include: IL, IN, MI, OH, WIS
West central states include: IA, KS, MN, NE, TX
Western states include: CA, ID, MT, OR
21
Table 2














Thematic Picture Projectives Emphasized in
Training"
Thematic Apperception Test (TAT)
Childrens Apperception Test (CAT)
Roberts Apperception Test (RAT)
Tasks ofEmotional Development (TED)
Rorschach




Childrens Apperceptive Story-Telling (CAST)
Roberts Apperception Test for Children (RAT-Q
Tell-Me-A-Story (TEMAS)
Total
'Little or no formal training.
bExposure, but no clinical training was defined on the survey as "receiving some
didactic exposure to the technique but little or no emphasis and supervision in
administration and
interpetation."
cClinical training was defined as "receiving training and supervision in administration
and
interpretation."
dPercents total more than 100% because respondents were asked to list all





























Respondents Perceived Value ofThematic Picture Projectives






Reasons For Not Using Thematic Picture
Projectives"
Prefer more objective measures
Too psychodynamic
Require more training
Inadequate reliability and validity
Too long to administer
Questionable scoring techniques
Other
More useful in clinical setting
Not permitted to use them




"Percents total more than 100% because respondents were able to check as many















Current Practices In TheUse OfThematic Picture Projectives (TPP's)
N %







Method Of Scoring Used
Quantitative and standardized only
Quantitative and standardized sometimes














Current Practices In The Use Of (TPP's): Respondent's Reported Freauencv OfUseOf
Individual TPP's
Mean Always Frequently Sometimes Rarely Never
Measure Rating Use (5) Use (4) Use (3) Use (2) Use(l)
TAT 2.36 5.0% 18.0% 21.0% 22.0% 34.0%
CAT 1.86 1.0 9.0 14.0 26.0 50.0
RAT 1.76 2.0 12.0 10.0 12.0 64.0
CAT-H 1.44 1.0 4.0 8.0 12.0 75.0
TEMAS 1.11 0.4 1.2 1.4 3.0 94.0
CAST 1.10 0.2 1.4 1.0 2.4 95.0
SAM 1.07 0.0 0.5 1.0 4.0 94.5
FAT 1.05 0.5 0.0 1.5 3.0 95.0
MAPS 1.05 0.0 0.2 1.0 3.0 96.0
Blacky 1.02 0.0 0.0 0.0 2.0 98.0
MPT-R 1.02 0.0 0.0 0.2 1.1 9.7
Other
TED 3.00 4.0 29.0 50.0 17.0 0.0
n = 421
Note. Definitions for these categories were proviided on the sun/ey as follows: "Always
use"
means that the measure is used 100% of the time; "frequently
use"
means the measure is used 76-




means 1-25%; and "never
use"
means 0% of the time.
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Table 6
Current Practices In Social-Emotional Assessment: Practitoner's Reported Frequency OfUse Of
Specific Projective Techniques and Other General Assessment Techniques
Projective Technique
Mean Always Frequently Sometimes Rarely Never
Rating Use (5) Use (4) Use (3) Use (2) use (1)
Drawings 3.71 39.0% 28.0% 7.0% 18.0% 8.0%
Sentence Completion 3.46 23.5 39.0 5.0 25.0 7.5
Bender 3.10 29.0 22.0 6.0 18.0 25.0
TPP's 2.74 13.0 25.0 8.0 31.5 22.5
Rorschach 1.57 <1.0 8.0 3.0 25.0 64.0
N = 421
Other Techniques
Behavioral Observations 4.42 60.0% 29.0% 5.0 6.0% <1.0%
Clinical Interviews 4.39 59.0 30.0 3.0 6.0 2.0
Rating Scales/Checklists 4.00 37.0 43.0 7.0 9.0 4.0
Projective Techniques 3.44 29.0 30.0 7.0 24.0 10.0
ObjectiveTechniques 2.17 6.0 17.0 5.0 32.0 40.0
N = 419
Note. Definitions for these categories were provided on the suivey as folllows: "Aiwa
ysuse"
means that themeasure is used 100% of the time; "frequently
use"
means themeasure is used 76-




means 1-25%; and "never
use"
means 0% of the time.
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Appendix: Copy of TPP Survey
THEMATIC PICTURE PROJECTIVE TECHNIQUE SURVEY
1)Age: 2) Sex: mD fD
3 ) Racial/ethnic background:
II African American LJ Asian LJ Caucasian
LJ Hispanic LI Native American LI Other
4 )Are you a member of any professional organizations? Check all that apply.
DnaSP LJ State level Association of School Psychologists
? APA ? Other
5 )What is your level of training?
LJ Master's degree LJ Master's plus 30 hrs. (Specialist degree)
? Ph.d/Psy.d ? Other
6) In which year did you complete your training? 1 9
7) In which state did you complete your training?_
8) How many years have you been a practicing school psychologist? (Please do not count years in
which you were unemployed or on leave)
9) In which state are you currently practicing?
10) With what age students do you work ? Check all that apply. If you work with more than one group,
please estimate the percentage of time spent with each group per week.
LJ Preschool % LJ Elementary school %
? Middle school % D High school %
1 1 ) In what setting do you work? Check all that apply. If you work in more than one setting, please
estimate the percentage of time spent in each setting per week.
D Public school % LJ Private school % LJ Parochial school %
L-i Agency % LJ Residential setting %
12) Were you trained in the use of thematic picture projective measures in an assessment course
during your preservice education? If NO, go to question 15.
D YES ? NO
1 3) If you answered yes to question #12, please indicate the extent of your formal training with these
techniques. Please check the most appropriate answer.
U Little or no formal training
D Exposure but no clinical training (some didactic exposure to the instruments but little or no
emphasis and supervision on administration or interpretation)
D Clinical training (training and supervision in administration and interpretation)
1 4 )What thematic picture projectives were emphasized in your training program? Please List.
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1 5 ) Please estimate what percent of your referrals involve social-emotional-behavioral concerns. Please
circle.
? o-20% D 41-60% ? 81-100%
? 21-40% ? 61-80%
1 6 ) When referrals involve social-emotional-behavioral concerns, in what percent of cases do you use
thematic picture projective measures as an assessment tool ? Please circle.
? 0-20% ? 41-60% ? 81-100%
? 21-40% ? 61-80%
1 7) How valuable/useful do you feel that thematic picture projective measures are in the assessment
of social/emotional/behavioral concerns in children and youth? Please circle.
LI Never valuable LJ Somewhat valuable LJ Very valuable LJ Always valuable
18) When referrals involve social-emotional issues, please indicate how often you use each of the
following thematic picture measures by using the following scale: 1=Never, 2=Rarely, 3=Sometimes,
4=Frequently, 5=Always (Never means that the measure is used 0% of the time, Rarely=1-25%,
Sometimes=26-75%, Frequently=76-99%1 Always=100%)
Blacky Pictures Test
Childrens Apperceptive Story-Telling (CAST)
Childrens Apperception Test (CAT)
Childrens Apperception Test-Human Figures (CAT-H)
Family Apperception Test (FAT)
Make-A-Picture-Story Test (MAPS)
Michigan Picture Test-Revised (MPT-R)
Roberts Apperception Test for Children (RAT)
School Apperception Method (SAM)
Tell-Me-A-Story (TEMAS)
Thematic Apperception Test (TAT)
Other
1 9 ) If you do. use thematic picture measures, please indicate the method you use to score them.
0 Quantitative and standardized methods as described in the test's manual
only
Q Quantitative and standardized methods as described in the test's manual
sometimes
D Qualitative methods and clinical judgment only
20) If you do not utilize thematic picture measures at all, please indicate why? (Check all that apply)
D They take too long to administer, score and interpret
D They are too psychodynamic, requiring too many inferential leaps
D They require more training than I believe I have
D They have questionable scoring techniques
D They have inadequate reliability and validity
LI I prefer more objective and quantifiable measures
D Other (state)
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2 1) How often do you use the following projective techniques in social-emotional assessment? Please
indicate by using the following scale: 1=Never, 2=Rarely, 3=Frequently, 4=Always (Never means that the








2 2 ) Please estimate how many different projective measures you typically use in social-emotional
assessment if any?
23) How many objective measures do you typically use in social-emotional assessment if any? _
24) Please indicate how often you use the following techniques in social-emotional assessment using
the following scale: 1=Never , 2=Rarely, 3=FrequentJy, 4=Always (Nevermeans that the measure is used
0% of the time, Rarely=1-25%, Sometimes=26-75%, Frequently=76-99%, Always=100%)
Rating scales/checklists (e.g. Connors, Child Behavior Checklist)
Clinical interview
Behavioral observations
Objective techniques (e.g. Minnesota Multiphasic Personality Inventory,
Personality Inventory for Children)
Projective techniques
2 5 ) What is your opinion on the use of thematic picture projective techniques in assessing
social-
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CALIFORNIA 5 IDAHO 2
COLORADO 1 KANSAS 11
CONNECTICUT 10 KENTUCKY 8
FLORIDA 5 MARYLAND 20
GEORGIA 6 MICHIGAN 22
ILLINOIS 10 MONTANA 3
INDIANA 20 NEBRASKA 5
IOWA 7 NEWJERSEY 13
MASSACHUSETTS 52 OREGON 3
MINNESOTA 5 PENNSYLVANIA 31
NEWYORK 77 TENNESSEE 3
NORTH CAROLINA 5 TEXAS 7
OHIO 40 VIRGINIA 15
RHODE ISLAND 8 WEST VIRGINIA 1
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CALIFORNIA 4 NEBRASKA 5
CONNECTICUT 11 NEW JERSEY 21
FLORIDA 6 NEWYORK 86
GEORGIA 9 NORTH CAROLINA 9
IDAHO 2 OHIO 29
ILLINOIS 13 OREGON 4
INDIANA 16 PENNSYLVANIA 16
IOWA 7 RHODE ISLAND 4
KANSAS 9 SOUTH CAROLINA 8
KENTUCKY 6 TENNESSEE 5
MARYLAND 27 TEXAS 3
MASSACHUSETTS 60 VIRGINIA 21
MICHIGAN 22 WISCONSIN 7
MINNESOTA 6
MONTANA 4
T = 29 STATES
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